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“Emotionally mature adults are flexible enough to change, to be present in the 
toughest moments and to judge slowly. They are patient, encouraging and kind. 
Through the fog of anger they keep everyone safe. In the calm light of day they 
build rapport and emotional currency. Their expectations are always high and they 
will never drop their own standards because of the poor behaviour of a learner. The 
adults who work with the most difficult behaviours are always in control of 
themselves before they attempt to take control of others.”   Paul Dix (2017)  

 
1. INTRODUCION AND LEGAL FRAMEWORK: 

 

1.1. Our policy is underpinned by the 54 Articles of the United Nations Convention on the Rights of 
the Child, which came into UK law in 1992, and in particular, Article 28 which states that 
“discipline in schools must respect children’s dignity and their rights”, and which covers all 
aspects of a child’s life, explaining “how adults and governments must work together to make 
sure all children can enjoy their rights.” 

1.2. The school will fulfil its’ legal duties under the Equality Act 2010 in respect of safeguarding, 
children with special educational needs and all vulnerable children.  

1.3. As an inclusive school; all members of the school community should be free from discrimination, 
harassment, victimisation and any other conduct that is prohibited by or under the Equality Act 
2010 

1.4. The Teachers’ Standards (2012) makes clear the expectation for all teachers to “manage 
behaviour effectively to ensure a good and safe learning environment.” Teachers must “have 
clear rules and routines for behaviour in classrooms, and take responsibility for promoting good 
and courteous behaviour both in classrooms and around the school, in accordance with the 
school’s behaviour policy.” They must “manage classes effectively, using approaches which are 
appropriate to pupils’ needs in order to involve and motivate them.” (Standard 7) 

1.5. The law says: The head teacher must set out measures in the behaviour policy which aim to:  
promote good behaviour and respect, prevent bullying, ensure pupils complete assigned work, 
Regulate the conduct of pupils 

 
 Positive Relationship one page blueprint 

Appendix A: Rights and Responsibilities and the Law 

Appendix B: PACE definition 

Appendix C: Rules, Rewards and outcomes 

Appendix D: Positive Handling Plan (PHP) 

Appendix E: ABC Behaviour Log 

Appendix F: Governors’ statement of behaviour principles: 

Appendix G Child friendly behaviour policy 

Appendix H: COVID information 

 
2. RIGHTS AND RESPONSIBILITIES: 

The rights and responsibilities of all members of the school community in ensuring an orderly climate for 
learning. 
• School 

• Pupils 
• Parents/carers 
(See appendix 1) 
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3. ETHOS: 

“Positive behaviour needs to be modelled by all adults and repeatedly reiterated to all 
pupils so that they can be reassured by the consistency of routine for the route to 
exceptional behaviour…lies in the behaviour of every adult and their ability to create 
a culture of certainty.” (Dix, 2017) 

 
At Leigh Saint Peter’s Primary School, we are committed to providing an attachment and trauma 
informed environment where all children can feel safe. Children who are securely attached have higher 
self-esteem and empathy and can deal with stress more effectively so they are resilient to change.  For 
all our children we offer compassion and co-operative learning with a caring and supportive adult.  For 
all behaviour every child and adult will receive, calmness, connection, curiosity and co-operation to 
enable compassionate learning and the building of empathy and esteem for themselves and others 
rather than merely deterring anti-social behaviour.  As a church school, our Christian Values of love, 
respect, friendship, trust, resilience, perseverance and responsibility are embedded in our school 
curriculum for learning and behaviour.   

      
4.  WHOLE SCHOOL PRACTICE AND EXPECTATIONS:  

 
During our OFSTED in 2017 the inspectors felt our children see our school ‘as a calm, safe haven where 
they feel valued as individuals’. This is important to us so that they all have the opportunity to reach 
their full potential emotionally and academically.   
 
We have developed our school expectations based on the Paul Dix ‘5 Pillars of Pivotal Practice’, 
Adoption UK attachment training, Trauma Informed Schools UK research and practises and DFE 
guidance on Mental Health and Behaviour in Schools.  What we sometimes see as a failure to behave 
properly is actually a failure to communicate properly. Every adult in our school is encouraged to look 
beyond behaviour and to be curious about children’s needs.  We recognise that children need support 
to keep emotionally regulated and cope in everyday social situations and in more challenging 
interactions.  It is important that all adults working in our school understand the needs of all our 
children and families and we provide our children with emotional available adults and a safe place to 
learn and grow. 
 
Our school rules are Ready, Respectful and Safe. This allows everyone to work successfully, safely and 
enjoyably. Rules are displayed in the classroom with examples/images of good behaviour.  Good 
behaviour is taught explicitly, rewarded and used as good examples for other children (PIP – Praised in 
Public).  Poor behaviour is dealt with calmly and quietly (RIP – Reprimanded in Private).  Consequences 
are referred to as outcomes.  There can be one of two outcomes.  A natural outcome which is 
something they have already lost as a result of their behaviour eg a snapped pencil, an upset with a 
peer.  A logical outcome is used when a natural outcome isn’t appropriate eg that a child is disrupting 
the lesson and not following the school rules and then the process in Appendix B is used.  When 
behaviour might be a result of vulnerability or other needs then a graduated response is used.   
 
4.i. Five Pillars of Pivotal Practice (Paul Dix):   

i. Calm and consistent behaviour:  
- There is a no shouting policy in school.  On the rare occasions that this happens, it will only 

be when there is a need to alert a child who may be at risk. 
- All adults in school use PACE (Playfulness, Acceptance, Curiosity and Empathy). PACE 

focuses on the whole child, not simply the behaviour. It helps children to be more secure 
with the adults and reflect upon themselves, their thoughts, feelings and behaviour and 
building the skills that are so necessary for maintaining a successful and satisfying life 

- Classrooms are tidy and free from chaos.  Resources are clearly labelled to support 
independent learning.   

- Staff don’t join in to express their feelings or comment to a child when the situation has 
been dealt with; this is ‘naming and faming’ the behaviour and gives the wrong attention 
to a situation/behaviour.  

- Many of our children struggle to name their physiological and emotional state; therefore, 
staff use language that teaches emotional literacy.  This is known as ‘affect labelling’.  eg: 

- full  “You’ve had enough to eat you are full now”   
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- hot  “ Your face is red, take your jumper off you are hot”  
- angry  “you must be so angry to scream like that”   
- sad  “that must make you so sad”  

- Staff use empathetic phrases that reroute the power play also known as fogging, such as 
I understand that…  
I noticed that…  
I imagine that… 

- When a child misbehaves in a learning group or in the classroom, the member of staff with 
the child has the responsibility to ensure outcomes (consequences) are put into place. This 
is important to develop the adult child relationship, restore, and repair if needed. It may be 
that this happens later when the child is regulated. (see table 1) 

- When a child escalates their behaviour, staff take them back to the original behaviour before 
dealing with the escalating behaviour.  

- Behaviour needs to be managed consistently and appropriately to support all learners and 
staff (see table 2) 

- A check-in strategy is used when a child has needed supported regulation time. 
 

 

 

Table 1: Outcomes at classroom / playground level (staff) 

Steps Actions: 

Reminder A reminder of the 3 simple rules (ready, respectful, safe) delivered privately wherever 
possible.  Repeat reminders if reasonable adjustments are necessary.  Take the 
initiative to keep things at this stage. 

Caution A clear verbal caution delivered privately, where possible, making a pupil aware of 
their behaviour and clearly outlining the outcome (consequence) if they continue.  Use 
the school scripted conversation. 

Last chance Speak to the pupil privately and give them a final opportunity to engage.  Offer a 
positive choice to do so and refer to a previous good example of behaviour. At this 
step  ask the pupil to stay behind for 2 minutes.  

Time in This is when a pupil may need to regulate. This can be sat in a different part of the 
classroom , in a buddy class or supported by the pastoral team/SLT. 

Repair This may be a quick chat at break / lunch or a more formal meeting. 

Table 2: Managing Behaviours 

 Classroom level Pastoral Team Pastoral Manager / HT 

B
e

h
a

v
io

u
r 

Child day dreaming, looking 
around, talking ( non-disruptive) 
Talking, distracting others, slow 
to complete work, arguing with 
peers, calling out 
Rudeness to staff 
Throwing small equipment 
Continual talking 
Refusal to follow instructions 
Disruption to learning 

Swearing directly at an adult 
Leaving the classroom 
Refusal to come in from 
playground 
Deliberate violence towards a 
child in the classroom 
Racist incidents 
Upturning furniture  

Physical violence towards staff. 
Leaving the school grounds 
Climbing on school property 
 

A
c
ti

o
n

s
 /

 p
o

s
s
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le
 a

c
ti

o
n

s
 Follow Outcomes in Table 1 Scripted or Restorative 

conversation and reminder 
Second time out parents will be 
called  
Time in with Pastoral team for 
AM or PM 
Targeted Support (see table 4) 
Letter / phone call home 
Meeting with parents/ carers 
A behaviour record in place 

Intensive support (see table 4) 
Internal exclusion 
Fixed term exclusion 
Lunchtime exclusion 
Meeting with parents/ carers 
A behaviour record in place. 
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Table 3: Expectation and staff behaviours 
Behaviours Expectations Consistent Staff Actions 

Entering 
the building  
▪ In the 

morning 
▪ After 

playtime 

▪ Children should walk into classroom in quietly. 
▪ Respond to adults morning greetings. 
▪ Bags and coats to be hung up on pegs. 
▪ Reading folders to be put away in trays or boxes. 
▪ Lunch boxes to be quietly and tidily put on trolley.  

▪ Staff to greet at classroom door giving morning welcome. 
▪ Adult collecting from playtime give instruction on playground e.g. sit on 

carpet/chair, before entering school 
▪ Adults check uniform and provide ties if they don’t have one. 
▪ Quiet calm music playing 

Morning 
Registration 

▪ Calmly and quietly carry out morning 
tasks/learning/interventions. 

▪ Order a school dinner if needed without being 
reminded. 

▪ Complete self-registration (if appropriate) answer 
name politely for registration. 

▪ Activities are ready for children to complete. 
▪ TA’s are in class ready to collect group for IPN  
▪ Support children to order dinners and remind regular dinners to order 

(R-Y2) 
▪ Quiet calm music playing 

In lessons ▪ When sitting on a chair all 4 legs need to be on the 
floor 

▪ Quiet working voices to be used. 
▪ Listen when an adult/child is talking – looking in 

their direction. 
▪ Hands up and wait quietly. 
▪ Remain on task and use lead learner if stuck. 

▪ Be clear about expectations during the lesson (working independently / 
in pairs / in a group) 

▪ Ensure children’s attention is on you when speaking. 
▪ Rise an arm to manage noise levels / use proximity praise to gain 

attention / count down from 5. 
▪ TAs to be used effectively for support. 
▪ Challenge work and presentation if not good enough.  

Going 
into/leaving  
assembly 

▪ Children should be escorted to the hall by their 
class teacher/TA. 

▪ Children should walk in silence.  
▪ Enter hall and remain standing in line until told to 

sit down in silence by teacher/TA. 
▪ Children should walk in single file on the left hand 

side of the corridor. 

▪ Children to be reminded about walking silently down the corridor before 
leaving the classroom. 

▪ One adult from each class to remain in hall for duration of assembly – 
add dojos for rewards and follow Table 2 for managing behaviours. 

 

Coming in 
for lunch 

Children should: 
▪ Enter the building quietly. 
▪ Wash their hands. 
▪ Walk in single file on the left hand side of the 

corridor. 

▪ Staff to raise an arm to show children that voices should stop. 
▪ Staff to wait in silence until line is ready to move – if needed children 

should be reminded to be silent – use proximity praise. 
▪ If expectations aren’t met – child sent to back of line or waits 5 mins. 

before able to go in for dinner.  

Lining up 
for lunch 
and in the 
dinner hall. 

Children should: 
▪ Line up in corridor some quiet chat is allowed. 
▪ Take their coats off when sat down to eat their 

dinners 
▪ Put their hands up if they want a drink or to ask a 

member of staff for something. 
 

▪ Any child moving out of line should be reminded to stay in line. 
▪ Any child who does not comply with reminder to stay in line should be 

moved to the back of the line. 
▪ Staff to raise an arm to manage noise levels when too loud 
▪ Staff on duty managing pupils into dining hall should ensure 

consistency of expectations. 
▪ Staff should only challenge children in a quiet professional manner 

(no shouting). Follow table 2 if needed.   

Collecting 
equipment 
in at 
lunchtime  

▪ When the whistle blows children stand still and 
wait. 

▪ Walk to store and pass to member of staff to put 
away.  

▪ L3 adult to blow whistle at 12:50- 12:55 
▪ L3 to supervise equipment stored away in order  
 

Returning 
to the 
building 
from 
Playtime  
 

▪ 1 x whistle blow children to stop and stand still. 
▪ 2nd whistle blow children to listen to instruction and 

walk to their circle (R-Y3) / classroom (Y4-6) 
▪ Children are expected to wait in their circle quietly 

(R-Y3) 

▪ Teachers must be outside on time to collect their class to ensure prompt 
start of the lesson. 

▪ All staff to ensure consistency of routines at all playtimes e.g. children 
must stand still at 1st whistle 

▪ Use arm up to request silence in circle if needed. 
▪ All Y4 – 6 doors to be open on first whistle so children can walk straight 

into class. 
▪ All R – Y3 children are given enough space to form a circle and 

reminded to wait quietly.  
▪ Staff remind children of expectations on corridors coming into school. 
▪ There are no lines outside any classrooms staff are ready to allow them 

straight into the rooms.  

Toilets  ▪ Children should not be allowed to go to the toilets 
during lesson time where possible. 

▪ If the toilet is needed during lesson time children 
should not be allowed to go in pairs. 

 

▪ Staff to remind children to use the toilet at playtimes 
▪ Staff to use the yellow band system to monitor how many children are 

in the toilets at playtimes. 
▪ When children enter the building staff issuing the bands should remind 

of expectations:   Use the toilet properly, Flush the toilet, Wash hands, 
Return onto the playground 

Cloakrooms ▪ Coats are hung up at the start of the day and after 
every break time. 

▪ Bags are hung up on pegs 

▪ TA to be allocated duty to check cloakrooms at start of day/break. 
▪ Staff should remind children that there should be nothing on the floor. 
▪ Children to be challenged and returned to hang up any coats/belongings 

that have not been hung up 

Lunchbox 
trolleys 

▪ Lunchboxes to be put onto the trolley in an orderly 
way 

▪ Prefects to push trollies into studio before lunch 
ready for lunchtime 

▪ TA to check trolley. 
▪ Monitors assigned to the role.  

End of day 
routine 

▪ Class Novel / book to be read at the end of the 
day. 

▪ Children collect coats and bags quietly and come 
back to chairs / places.  

▪ Collectively say end of day prayer. 

▪ Send children for coats and book bags a group at a time.  
▪ Remind children about behaviour in cloakrooms. 
▪ Use additional adults effectively to ensure standards of behaviour are 

met in the cloakrooms and by the lunch trolleys.  
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ii. First Attention for Best Conduct: 
There is overwhelming evidence that the praise of good behaviour is about ten times as 
effective as the punishment of bad behaviour.  Our emphasis is always on the recognition of 
positive achievements.   
 
All children have dojo accounts and these are consistent across school so that all staff are able 
to award them to all children.  Children in every class can win dojo winner of the day and week 
and all children can earn badges for a specific number of dojo points awarded (see appendix B).  
 
The following list is not exhaustive; staff use their creativity to constantly change and offer 
rewards that are meaningful. 

 

 
iii. Relentless Routines: 

- The school day starts with a soft start to the day where all children come into school 5 
minutes before the start of the school day and are given time to settle before registration.  All 
staff meet and greet the children in the morning.  There are senior leaders on the playground 
and for the first few minutes of the day, teaching staff stand just inside the classroom door 
greeting the children as they enter.  

- All classes have visual timetables up in the classroom; these are used appropriately for the 
needs of each class.  Some children have their own visual timetables or a Now and Next 
board. 

- Playtime and lunchtime routines for the end of break: 
    Reception, Year 1, Year 2 and Year 3: When the whistle is blown children stand still and wait.  

On the second whistle the children walk to their teacher and form a circle.  The teacher 
choses a child who is ready to lead off.  

    Year 4, Year 5 and Year 6: at the end of break the classroom doors are opened and children  
    make their way inside.  Children do not line up.  
- The use of the school rules and outcomes (consequences) are consistent. The  

school rules are Ready, Respectful, Safe; these are displayed in the classroom  
and around school. 

- As much as possible, the daily timetable is consistent across the school. 
- Expectations are the same in all classes including expectations of uniform.  
    Support is offered where appropriate. 
- Supportive outcomes are followed consistently (see appendix C).  

If a child has to leave the classroom due to challenging behaviour the class  
teacher follows up to restore and repair the relationship and reflect on the  
behaviour. 

 
iv. Scripted Interventions:  

The school rules are simple and clear.  When a child is seen not following a rule a child is 
reminded specifically about the rule they have broken and a link to what the child is doing is 
made explicit.  A simple script is followed in a non-judgemental way. 

Table 4: Rewards   

Daily Less frequently 
(weekly/monthly) 

Over and Above 

* Class Dojo’s linked specifically 
to the rules (see appendix B) 

* Praise - be specific, name the 
child, name the ‘behaviour’ 

* Stickers - on work, on 
themselves, on a card. 

* Chosen One - to help the 
teacher, first to leave the 
room, given a job. 

* Free time (allowed to choose 
activity, extra computer time). 

* Star pupil /special chair 
* Prize from a prize box 

* Dojo achievement badges 
* Weekly certificates and prizes 

presented in class 
* Postcards or phone calls home 

from a teacher. 
* Shine Time (EYFS and KS1) 
* Sent to other classes/HT to 

show good work. 
 

* Presentations of certificates, 
prizes and outside 
achievements during monthly 
celebration assembly. 

* Postcards or phone calls home 
from a senior leader. 

* Hot Chocolate Friday with the 
Headteacher at points 
throughout the year. 

* Being identified for a place in 
the #Woohoo book. 
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I noticed that…, the rule is ….., Yesterday/last week you followed that rule well 
by…., Now I want to see…., Thanks for listening. 

 
v. Restorative Conversations: 

When there is a need for a more focused behaviour intervention then a restorative converstaion 
is carried out.  It is important that this conversation is held with the adult involved or supported 
by an adult if it is between children, so that there is a strong connection made.  ‘The behaviour 
of the adult lies at the heart of it all’ Paul Dix.   Restorative converations are used over 
lunchtime.  Children have ‘Time-in’ in the R&R Room (Regulate and Repair). 
- What happened? 
- What were you thinking at the time? 
- How do you think this made people feel? 
- What should you do to put things right? 
- How can we do things differently in the future? 

With younger children or children that struggle with this we focus on  
- Who else has been effected?  
- What can we do to make things right? 

 
An apology shouldn’t neccesarily be the outcome of the conversation. ‘A forced apology doesn’t 
teach humitly, it simply underlines obedience’ (Paul Dix) and isn’t helpful in the long run. 
Although actions have outcomes (consequences), children are not always acting out of choice.  
Sometimes they are engaging in survival behaviour and it is an unconscious process.   

 
4.ii TIME IN: 

To support the mental health of a child who is dysregulated, school opt for a policy for TIME IN 
with a key emotionally regulated adult.  This allows a child who is in crisis to co or self-regulate 
enough to be able to discuss how they have behaved or what has happened to them.  During this 
time a staff member may try ‘mental state talk’ (talking to the child about what’s bothering them 
and reflecting on their mental state), to use empathic responses, soothing (emotional regulation) 
or containment (this may be with their own feelings or emotions or through clear boundaries or 
spaces).   
 
As with other outcomes, school will act lawfully, reasonably and proportionately in all cases. Any 
separate room or area will only be used when it is in the best interests of the child and other 
pupils. Any use of restriction which prevents a child from leaving a room of their own free will, will 
only be used in exceptional circumstances, and if it reduces the risk presented by the child to 
themselves and others. The senior leader involved will decide how long a pupil should be kept in a 
separate place, and for the staff member in charge to determine what pupils may and may not do 
during the time they are there. We will ensure that a pupil is withdrawn no longer than is 
necessary and that their time spent there is used as constructively as possible. We will allow pupils 
time to eat or use the toilet.  We will ensure the health and safety of pupils and staff, and any 
requirements in relation to safeguarding and pupil / staff welfare.  A record is kept, monitored and 
evaluated of the pupils and the time spent away from their group, to show progression by the 
individual and that correct use is being made of this support.   The child will be expected to 
complete any work which has been missed.  

 
4.iii TRANSITION: 

In order to protect our children from potential crisis points we plan transitions carefully.  This 
includes transitions during the school day for breaks and assemblies; a planned change of a 
teacher during the day; moving up two weeks before the end of the school year to settle into the 
new environment and with their new teacher and transition days when moving schools. 

 
4.iv SUPPORT: 

As a school, we work closely with our families to provide the best support for all our children. We 
ensure that senior leaders are visible and available in the mornings and after school; we have a 
strong Pastoral Team and we support and refer on to outside agencies if needed.  Working with 
parents will help us identify any triggers that may be significant in a child’s life and plan for the 
child’s individual needs.  
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The table below shows the strategies the school uses to support all our children’s relationship and 
behaviour needs.  All children are offered the universal support, some children may also need 
targeted support and a few children may need additional intensive support.  Early Intervention is 
important for us and we use the strategies: prevention, identification, early support, and access to 
specialist support as outlined in the Mental Health and Behaviour 2018 DFE publication.  
 

Table 5: Support   

UNIVERSAL TARGETED SUPPORT INTENSIVE 

Safety Cue’s in all aspects of school life: 
- Soft start to the day for all. After break 

and after dinner for Year 4, 5 and 6 
- Meet and Greet just inside the 

classroom  

- Staff who are warm, empathic, playful 
and curious (PACE) 

- Interaction with children that ensures 
social engagement  

- No shouting practise across school 

(unless a child is in danger) 

Staff adjust expectations around 
recently identified vulnerable children to 

correspond with their developmental 
capabilities and experiences of 

traumatic/emotional stress.  

An emotional available adult is 
allocated for daily contact. 

 

Children, staff and parents sign the home-
school agreement. 

  

Staff relationships are strong and 

interactively repair occasions when they 
may have become defensive.  

Staff work with parents through a 

home-school diary 

Staff work with parents and other 

agencies, if appropriate, through 
regular meetings. 

Scripted interventions 

Restorative conversation  

 

Restorative conversation 

 

Restorative conversation  

Provide stress regulation strategies during 

the day, particularly during transitions eg: 

Mindfulness music, breathing and peer 
massage. 

‘Time-in’ with an adult to regulate. ‘Time-in’ with a key adult to 

regulate. 

PSHE and Intervention groups within the 

classroom 

Small Targeted groups – including 

Nurture provision provided by the 

Pastoral Team 

Targeted Support – including 

Nurture, Play therapy etc 

Completion of Boxall Profile by class 

teacher and yearly reviews 

Termly reviews of Boxall profiles Completion of Motional 

questionnaires and ACE surveys (if 

appropriate) – termly reviewed. 

 Solution Circles are used to develop a 

review of a child’s behaviour 

EP Assessment 

 Individual Behaviour Plan (IEP) and 

targets are in place. 

PSP (Pastoral Support Plan) is 

completed with LA support.  

 Positive Handling Plan (PHP) is in place 
and reviewed regularly. 

PHP is in place and reviewed 
regularly 

 Risk Assessment completed by SLT Risk Assessment completed by the 
Local Authority Officer 

 Support with referrals to paediatric 

support. 

Referrals to Occupational Therapist, 

SALT etc  

 
5.    SUPPORTIVE HOLDING:  

Bernard Allen writes about children not being born with the capacity to care for themselves and the 
need for adults to protect them in a supportive and nurturing way.   School staff considering 
supportive holding do so based on a rationale of action as if it were their own child.  Supportive 
holding can be the opportunity for the child to realise they are not alone in their emotional pain.  It is a 
developmentally, appropriate and necessary response to a child behaving in ways that are unsafe or 
are in emotional distress.  
 

       Use of Reasonable Force to control or restrain pupils        
• All members of staff are aware of the regulations regarding the use of positive handling and 

physical intervention, as set out in the school discipline chapter of Education and Inspection Act 
2006 and the Revised Guidance on the education of children and young people with behavioural, 
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emotional and social difficulties (2008). Staff will be updated of any changes made by the 
government relating to the Use of Reasonable Force.  

• Staff will only physically intervene to reasonably control or restrain children to prevent injury to a 
child/children, or if a child is in danger of hurting him/herself or others, or of causing damage to the 
property of any person including their own, or from causing disorder eg; teachers will physically 
separate pupils found fighting or that if a pupil refuses to leave a room when instructed to do so 
they may be physically removed. The level of Physical interventions/restraint will always reflect the 
level of behaviour they are intended to prevent i.e. always proportionate to circumstances. 

• The actions of staff will always be in the best interest of the child and are in line with government 
guidelines on the Use of Reasonable Force. Under no circumstances will physical force or restraint 
be used as a form of punishment. 
 

6. SEARCHING PUPILS AND THEIR POSSESSIONS: 
School staff can search pupils for any item which is banned by the school rules, these include phones, 
personal electronic devices, alcohol, drugs, cigarettes, knives, or any other offensive weapon. 
The new legal power to search pupils [including bags and lockers] without consent, not only for 
weapons but also for alcohol, controlled drugs and stolen property came into force September 2010.   
New guidelines July ’11 extends this to include: cigarettes and other tobacco products, pornography, 
fireworks and specified personal electronic devices [mobile phones and iPods etc], any item which may 
be used to commit an offence and for items banned under school rules. 
Confiscation, Retention and Disposal 
There is now a specific legal defence for confiscating inappropriate items, keeping hold of the item and 
disposing of, provided the actions taken are reasonable.  Items confiscated from a child will be kept 
safe either by the class teacher or senior leader.  Depending on the item in question it will either be 
given back to the child at the end of the day or parent/carers will be asked to pick it up from school. 
 
What the law says: 

The head teacher can authorise a search of pupils’ outer clothing or their possessions 
[including bags and lockers] without their consent if there is reasonable grounds for 
doing so.  Reasonable force may be used to execute the search. Normally this would be 
undertaken by security staff.  Teachers cannot be required to undertake such searches.  
Teachers can instruct pupils to turn out their pockets, bag, locker and punish them if they 
refuse to do so.  

 
7.   DRUG AND ALCOHOL ABUSE 

It is the policy of this school that no child should bring any drug, legal or illegal, to school.  If a child 
needs medication during the school day the parent or guardian should notify the school and a Health 
Care Plan (HCP) is written and where appropriate with the support of a health professional (see 
Medicines in School Policy)   
 
The school will take very seriously the misuse of any substance such as glue, other solvents or alcohol.  
The parents or guardians of any child involved will always be notified.  Any child who deliberately 
brings any substance into school for the purpose of misuse will receive a fixed-term exclusion and the 
police and social services may be informed. 
 
If any child is found to be suffering from the effects of alcohol or any other substance, arrangements 
will be made for that child to be taken home.  It is forbidden for anyone, adult or child, to bring onto 
the school premises any illegal drugs.  Any child who is found to have brought to school any type of 
illegal substance will recieve a fixed-term exclusion.  The child will be re-admitted to the school 
following the fixed term.  A parent or guardian of the child will also need to visit the school and discuss 
the seriousness of the incident with the head teacher. 

 
If a child is found to have deliberately brought illegal substances into school, and is found to be 
distributing these to other pupils for money, the child will be permanently excluded from the school the 
police and social services will also be informed. 
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8.   SCHOOL’S POWER TO DISCIPLINE BEYOND THE SCHOOL GATE. 
(School’s expectations for positive behaviour off school site including use of media.) 
 
At St Peter’s CE Primary School we strive to develop our children into responsible citizens.  
Furthermore, it is important to protect the reputation of the school and as such we expect the same 
high expectations for behaviour beyond the school gate.  All non-criminal bad behaviour and bullying 
which occurs anywhere off the school premises and which is witnessed by a staff member or reported 
to the school will be dealt with using the same outcomes as if the behaviour had occurred in school.  
 
School may manage any misbehaviour when the child is: 
• taking part in any school-organised or school-related activity 
• travelling to or from school 
• wearing school uniform  

• in some other way identifiable as a pupil at the school. 
Or misbehaviour at any time, whether or not the conditions above apply, that: 
• could have repercussions for the orderly running of the school 
• poses a threat to another pupil or member of the public  
• could adversely affect the reputation of the school.  

 
9.     EXCLUSION 

Exclusion of a child would only be considered as a last resort after other strategies have failed, or that 
by allowing a child to remain in school would be seriously detrimental to the education or welfare of 
the pupil, or to that of others at the school.  There are two types of exclusion fixed term which is a 
temporary exclusion and permanent exclusion. 
 
Only the Headteacher (or the acting Headteacher) has the power to exclude a child from school.  The 
Headteacher may exclude a child for one or more fixed period for up to 45 days in any one school 
year.  In extreme and exceptional circumstances the Headteacher may exclude a child permanently.  
It is also possible for the Headteacher to convert a fixed-term exclusion into a permanent exclusion, if 
circumstances warrant this.  In all cases a school must balance the interests of the pupils against the 
mental and physical health of the whole school community. 
 
If the Headteacher excludes a child, they must inform parents/carers immediately giving them the 
reasons for the exclusion.  At this time, the Headteacher will make it clear to the Parents/Carers that 
they can, if they wish, appeal against the decision to the governing body.  The school will inform the 
Parents/Carers how to make any such appeal. 
 
The headteacher informs the LA and the governing body about any permanent exclusion, about any 
fixed-term exclusions beyond five days [10 lunchtimes] in any one term and should the exclusion 
mean the pupil will miss a public examination. 
 
The governing body has a discipline committee, which is made up of between three and five 
members.  This committee considers any exclusion appeals on behalf of the governors. 
 
When an appeals panel meets to consider an exclusion, the circumstances in which the child was 
excluded and any representation by parents and the LA is considered. 

 
11. DEALING WITH ALLEGATIONS OF ABUSE AGAINST TEACHERS AND OTHER STAFF: 

Key points 
• Whilst all allegations of abuse must be taken seriously, the quick resolution of that allegation will 

be a clear priority to the benefit of all concerned (see Safeguarding and Child Protection policy) 
 

12. WORKING WITH OUTSIDE AGENCIES: 
It is always the school’s intention to ensure that all children receive the best support that can be 
provided.  There may be times where expert options may be needed to support a child to improve their 
social, emotional and behavioural skills.   
Examples of agencies the school uses are: 
• TESS (Targeted Educational Support Service) Behaviour team 
• Local Children’s Centres 
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• CAMHs (Child and Adolescent Mental Health Services) 
• Start Well 
• Speech and Language referral 
• Occupational Therapy 
• Counsellors   

 
13. TRAINING AND RESOURCES: 

The school will manage behaviour support, resources and training for all staff including lunchtime 
supervision staff.  This will be through in-house training, staff meetings and support from outside 
agencies.   This is to ensure that all staff, including new staff, are kept up to date with current and 
relevant school policies and that strategies used are consistent with school policies. 

 
This policy also links to our policies on: 
Learning and Teaching,  
Anti-bullying,  
E-safety     
Attendance, 
SEND 
and takes account of race, religion, culture, SEN, disability and other vulnerable pupils (see appendix 
A) See Equality Act 2010. 
 
The Policy has been written in conjunction with staff, parents, children and the council behaviour 
support team.  It has been made available on the school website for parents to read and comment on.   
 
The school community is involved in the development of this policy.  All members of the school staff 
have been consulted as this is a legal requirement.  Copies of this policy are available for all parents 
and pupils to look at whenever they so wish.  They are always consulted when reviewing this through 
parental/pupil questionnaires. 
 
The Headteacher and the other school leaders will monitor the effectiveness of this policy regularly and 
if necessary make recommendations for further improvements.   
 
 
Monitoring and Review 
The headteacher monitors the effectiveness of this policy on a regular basis.  They also report to the 
governing body on the effectiveness of the policy and, if necessary, makes recommendations for 
further improvements. 
 
The governing body reviews this policy every two years.  The governors may, however, review the 
policy earlier than this if the government introduces new regulations, or if the governing body receives 
recommendations on how the policy might be improved. 

 
 
Signed:________________________ Headteacher    Date:  _________ 
 
Signed:________________________ Chair of Governors     Date:  _________ 
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Together with God we challenge minds, recognise talents and build dreams.  

       LEIGH ST PETER’S CE PRIMARY SCHOOL 

POSITIVE RELATIONSHIP 1 PAGE BLUEPRINT: 
 
 

Steps Actions: 
Reminder A reminder of the 3 simple rules (ready, respectful, safe) delivered privately 

wherever possible.  Repeat reminders if reasonable adjustments are 
necessary.  Take the initiative to keep things at this stage. 

Caution A clear verbal caution delivered privately, where possible, making a pupil 
aware of their behaviour and clearly outlining the outcome (consequence) if 
they continue.  Use the school scripted conversation. 

Last 
chance 

Speak to the pupil privately and give them a final opportunity to engage.  
Offer a positive choice to do so and refer to a previous good example of 
behaviour. At this step, ask the pupil to stay behind for 2 minutes.  

Time in This is when a pupil may need to regulate. This can be sat in a different part 
of the classroom , in a buddy class or supported by the pastoral team/SLT. 

Repair This may be a quick chat at break / lunch or a more formal meeting. 
 

 
 

LOVE    RESPECT    TRUST     FRIENDSHIP     RESPONSIBILITY      PERSEVERANCE      RESILIENCE  

Scripted Interventions: 
I noticed that…,  
the rule is …..,  
Yesterday/last week you 
followed that rule well by….,  
Now I want to see….,  
Thanks for listening. 
 

Restorative Conversations: 
What happened? 
What were you thinking at the time? 
How do you think this made people feel? 
What should you do to put things right? 
How can we do things differently in the 
future? 
 

With younger children or children that 
struggle with this we focus on  
Who else has been effected?  
What can we do to make things right? 
 

Visible Adult Consistencies: 
Meet and Greet 
Calm and consistent  
First attention to best conduct 
Deliberate Botheredness 
 

Over and Above:  
#woohoo 
Postcard home 
Phone call home 
Hot Chocolate Friday #HFC 
Certificates 
Dojo gold and platinum 
award 
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Appendix A 
Rights and responsibilities of schools, pupils and parents in ensuring an orderly 
climate for learning [See National Strategies guidance] 
For ease of reference, the set of expectations is set down below in the form of a summary chart 
with the “rights” and “responsibilities” of schools, pupils and parents/carers in two columns. It 
should be emphasised that these are moral, rather than legal, rights and responsibilities (though a 
number of them link to particular aspects of the law) and also that they are only intended as 
illustrative examples and not as a prescriptive list. Schools will determine their own values and 
expectations of behaviour in the light of their individual characteristics, community and any local 
school partnership arrangements.  
 
“Rights” and “responsibilities” are often two sides of the same coin. For example, while a school 
has the right to enforce its own behaviour policy, this could also be regarded as a responsibility. 
The chart below is only an approximate mapping.  
 

SCHOOLS 

Rights Responsibilities 

• To make clear the school’s statutory power to discipline 
pupils and that pupils and parents will need to respect this.  

• To enforce their school behaviour policy – including rules 
and disciplinary measures. 

 • To expect pupils and parents’ cooperation in maintaining 
an orderly climate for learning.  

• To expect pupils to respect the rights of other pupils and 
adults in the school.  

• Not to tolerate violence, threatening behaviour or abuse by 

pupils or parents. If a parent does not conduct 
himself/herself properly, a school may ban them from the 
school premises and, if the parent continues to cause 
nuisance or disturbance, they may be liable to prosecution.  

• To take firm action against pupils who harass or denigrate 
teachers or other school staff, on or off premises – engaging 
external support services, including the police, as 
appropriate.  

•  To ask parents to sign a Home School Agreement when 
their child joins the school 

 

 

• To ensure the whole school community is consulted about the 
principles of the school behaviour policy.  

• To establish and communicate clearly measures to ensure good 
order, respect and discipline.  

• To cooperate and agree appropriate protocols with other 
schools in the local school partnership for behaviour and 
persistent absence.  

• To ensure the school behaviour policy does not discriminate 
against any pupil on e.g. grounds of race, gender, disability or 
sexual orientation and that it promotes good relations between 
different communities.  

• To ensure teachers’ roles in school discipline matters are 
consistent with the National Agreement Raising Standards and 
Tackling Workload and workforce remodelling agenda, so that 
there is due recognition of the enhanced roles of support staff 
and not all responsibilities are focused on teachers.  

• To ensure staff are clear about the extent of their disciplinary 
authority and receive necessary professional development on 
behaviour strategies.  

• To support, praise and as appropriate reward pupils’ good 
behaviour.  

• To apply outcomes fairly, consistently, proportionately and 
reasonably – taking account of SEN, disability and the needs of 
vulnerable children and offering support as appropriate.  

• To make alternative provision from day 6 for fixed period 
excluded pupils, and where appropriate to arrange reintegration 
interviews for parents at the end of a fixed period exclusion.  

• To take all reasonable measures to protect the safety and well-
being of staff and pupils, including preventing all forms of 
bullying and dealing effectively with reports and complaints 
about bullying.  

• To ensure staff model good behaviour and never denigrate 
pupils or colleagues.  

• To promote positive behaviour through active development of 
pupils’ social, emotional and behavioural skills.  

• To keep parents informed of their child’s behaviour – good as 
well as bad, use appropriate methods of engaging them and, 

where necessary, support them in meeting their parental 
responsibilities.  

• To work with other agencies to promote community cohesion 
and safety.  

  



 

13 

 

PUPILS 

Rights Responsibilities 

• To contribute to the development of the school behaviour 
policy, with every pupil involved in the consultation process.  

• To be taught in environments that are safe, conducive to 
learning and free from disruption.  

• To expect appropriate action from the school to tackle any 
incidents of violence, threatening behaviour, abuse, 
discrimination or harassment.  

• To appeal to the head teacher /governors, and beyond that 
to the Secretary of State, if they believe the school has 
exercised its disciplinary authority unreasonably.  

• To follow reasonable instructions by school staff, obey 
school rules and accept outcomes in an appropriate way.  

• To act as positive ambassadors for the school when off 
school premises.  

• Not to bring inappropriate or unlawful items to school.  

• To show respect to school staff, fellow pupils, school 
property and the school environment.  

• Never to denigrate, harm or bully other pupils or staff.  

• To cooperate with and abide by any arrangements put in 
place to support their behaviour such as Pastoral Support 
Programmes or Parenting Contracts.  

 
 

PARENTS/CARERS 
Rights Responsibilities 

• To contribute to the development of the school behaviour 
policy.  

• To be kept informed about their child’s progress, including 
issues relating to their behaviour.  

• To expect their children to be safe, secure and respected in 
school.  

• To have any complaint they make about their child being 
bullied taken seriously by the school and investigated / resolved 
as necessary.  

• To appeal to the head teacher / governors, and beyond that 
to the Secretary of State, if they believe the school has 
exercised its disciplinary authority unreasonably.  

• To appeal against a decision to exclude their child, first to the 
governing body of the school and then – in cases of permanent 
exclusion – to an independent appeal panel.  

 

• To respect the school’s behaviour policy and the disciplinary 
authority of school staff.  

• To help ensure that their child follows reasonable instructions 
by school staff and adheres to school rules.  

• To send their child to school each day punctually, suitably 
clothed, fed, rested, and equipped and ready to learn.  

• To ensure school staff are aware of any SEN-related or other 
personal factors which may result in their child displaying 
behaviours outside the norm.  

• To be prepared to work with the school to support their child’s 
positive behaviour.  

• To attend meetings with the head teacher or other school 
staff, if requested, to discuss their child’s behaviour.  

• To adhere to the terms of any Parenting Contract or Order 
relating to their child’s behaviour.  

• If their child is excluded from the school, to ensure the child is 
not found in a public place during school hours in the first five 
days of exclusion and, if invited, to attend a reintegration 
interview with the school at the end of a fixed period exclusion.  

• To sign and adhere to the terms set out in the Home School 
Agreement 
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What the law says  

3.9.12 Disabled pupils are those who have a physical or mental impairment which has a 
substantial and long-term adverse effect on their ability to carry out normal day-to-day activities. 
This broad definition encompasses an estimated 7% of the child population and includes hidden 
disabilities such as dyslexia, autism and speech and language impairments; sensory and physical 
impairments; and medical conditions such as diabetes, epilepsy or disfigurement. Some pupils with 
more complex behavioural, emotional or social difficulties (BESD) may also fall under the definition 
of disabled. The definition of disability includes conduct disorders such as oppositional defiance 
disorder (ODD); hyperkinetic disorders such as attention deficit disorder or attention deficit 
hyperactivity disorder (ADD/ADHD); and syndromes such as Tourette’s and other mental health 
disorders. Such disorders do not have to have been officially diagnosed in order for a pupil to be 
classified as disabled: the impairment simply needs to exist.  

Taking account of race, religion and culture  
Key Points  
• Schools must avoid discriminating against particular racial groups in the application of their 
behaviour policies.  
• Schools must monitor and assess the impact of their behaviour policy on pupils, staff and 
parents of different racial groups.  
• Schools should ensure staff are well informed about cultural differences in behaviour and their 
implications.  
• Schools should support newly arrived pupils in understanding and following the behaviour policy.  
• Schools should take appropriate account of cultural and/or religious needs when developing or 
reviewing rules related to school uniform and appearance 
 
Taking account of SEN, disability and the circumstances of other vulnerable pupils  
Key Points  
• Schools must make reasonable adjustments in the application of their behaviour policy to 
disabled pupils.  
• Schools must make special educational provision for pupils whose behaviour-related learning 
difficulties call for it to be made.  
• Schools should be alert to the potentially disproportionate impact of the school’s disciplinary 
framework on vulnerable pupils.  
• Schools should identify at-risk pupils in advance.  
• Schools should plan proactively how the school’s disciplinary framework should be applied for 
each of these pupils.  
• Schools should ensure that all those in contact with the pupil know what has been agreed.  
• Schools should make sure that every vulnerable pupil has a key person in school who knows 
them well, has good links with the home, and can act as a reference point for staff when they are 
unsure about how to apply the disciplinary framework.  
• Schools should ensure that all staff are aware of appropriate referral procedures. 
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APPENDIX B:    

PACE (https://ddpnetwork.org) 

Playfulness, acceptance, curiosity and empathy. 

PACE is a way of thinking, feeling, communicating and behaving that aims to make the child feel safe. It is based 
upon how parents connect with their very young infants. As with young toddlers, with safety the child can begin to 

explore. 

With PACE, a child can start to look at himself and let others start to see him, or get closer emotionally. He/she can 

start to trust. 

 

http://nibblesandbubbles.co.uk/resources/pace-poster/ 

Playfulness 

This is about creating an atmosphere of lightness and interest when you communicate. It means learning how to use 
a light tone with your voice, like you might use when story telling, rather than an irritated or lecturing tone. It’s about 

having fun, and expressing a sense of joy.    

Acceptance 

Unconditional acceptance is at the core of the child’s sense of safety. 

Curiosity 

Curiosity, without judgment, is how we help children become aware of their inner life, reflect upon the reasons for 

their behaviour, and then communicate it to their parents or therapist. Curiosity is wondering about the meaning 

behind the behaviour for the child. Curiosity lets the child know that the adults understand. 

Empathy 

Empathy lets the child feel the adult’s compassion for her. Being empathic means the adult actively showing the child 

that the child’s inner life is important to the adult and he or she wants to be with the child in her hard times. 

The impact of communication using the principles of PACE 

PACE focuses on the whole child, not simply the behaviour. It helps children be more secure with the adults and 

reflect upon themselves, their thoughts, feelings and behaviour, building the skills that are so necessary for 

maintaining a successful and satisfying life. The child discovers that they are doing the best that they can, and are not 

bad or lazy or selfish. Problems diminish as the need for them reduces. 

https://ddpnetwork.org/glossary/pace/
https://ddpnetwork.org/glossary/child/
https://ddpnetwork.org/glossary/parent/
http://nibblesandbubbles.co.uk/resources/pace-poster/
https://ddpnetwork.org/glossary/acceptance/
https://ddpnetwork.org/glossary/empathy/
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APPENDIX C:  

  

Respectful 

Safe  

Ready 
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Good to be Green 
(Lunchtime award) 

 

I am READY to learn 

 

I am RESPECTFUL to 
others and property 

 

I show my Magic 
Mind 

 

I have done something     
  OVER AND ABOVE 

 

I follow God’s way 
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I show my Magic Mind:   

 
 
 
 
 
 
 
 

 
 
 
 
 

 
 

  
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Care and Collaboration 

Challenge 

Concentrate 

Confident 

Curiosity 

Creative 

Courage 

Magic Mind Toolkit 
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CLASSROOM / PLAYGROUND 

 1. Reminder: 
You will be reminded about your behaviour and the rule you need 

to follow. 

 

 
2. Caution: 
You will be reminded of the rule you have not followed if your 

behaviour continues and encouraged to change your behaviour – 

You will be asked to ‘Think carefully about your next step’.  

 

 3. Last Chance: 
This is your last chance to make the right choice. You will be 

reminded about previous good behaviour you have shown. You will 

need to stay behind for 2 minutes or miss 2 minutes time at 

break/lunch if out at play.  
 

 

3. Time in:  

Your teacher in charge will decide if you are to … 

- miss the next playtime or part of the next playtime. 

    -   go to a Buddy Class with work provided by your class teacher. 

Any work missed to be completed with the teacher in charge on 

the same day or sent home. 

 4. Pastoral Team Informed: 
You will be asked to reflect on your behaviour and the impact that 

it has had on others around you.  You will be reminded of the 

choices you need to make, in addition you will be expected to 

complete the work that has been missed back in class.   

 

 

 
5. Phone Call Home: 
We will speak to your grown ups and explain how your behaviour is 

affecting those around you and your learning.  We will talk about 

how we can help you make the right choices and then put actions 

in place to do that.  We will speak to you about what we have 

discussed and how you can help yourself to improve.  

 
 

http://www.clipartof.com/portfolio/toonaday/illustration/cartoon-hippo-spraying-himself-with-a-hose-1045427.html
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=HdLRUxfKZeO_qM&tbnid=Yt9CtjTKhAuRqM:&ved=0CAUQjRw&url=http://vector.me/browse/108684/pointing_hand_clip_art&ei=C9MoUp7UFrKX0AWQ-YHYDA&bvm=bv.51773540,d.ZG4&psig=AFQjCNFGUtuK0WZ8OQwonO5q4Y-RpT1Asw&ust=1378493539858294
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=BjXXqdFwvrW_WM&tbnid=cyjjfy_yScD3ZM:&ved=0CAUQjRw&url=http://www.canstockphoto.com/illustration/index-finger.html&ei=TtQoUqHhK-KW0AXY3YGoDA&bvm=bv.51773540,d.ZG4&psig=AFQjCNHMmo4ia8PhHGoYUnAD0aKhdNIWcQ&ust=1378493794934317
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APPENDIX D 
 

        LEIGH ST PETER’S CE PRIMARY SCHOOL 
                    Together with God we challenge minds, recognise talents and build dreams 

 

POSITIVE HANDLING PLAN: 
 

Name:  

Class:  

Date:    Review:  
 

 
 
 
 
 
  
  
 
 
 
  
 
  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ENVIRONMENT: 
Classroom: 
 
Playground: 

TRIGGERS: 

PREVENTION: 
PROTECT: 
Changes to any timetables; reasonable 
adjustments to classroom/ space; activities needed 
to support when anxious or when overwhelmed; 
emotional available adult; changes to any routines 
diversion or distraction techniques 

REGULATE: 
Timetabled time (5-10 min slots) within the 
structure of day; Self-regulations/ de-escalation 
strategies; de-escalation. 
 

RELATE: 
Have specific identified adults working with the 
child; Consider reasonable changes to the 
curriculum to focus on attachment play; de-
escalation  

REFLECT: 
Strategies to use with the child at times of 
dysregulation to reflect on behaviours; post 
incident support. 

SIGNED:  
Teacher:  
Date:                                                                                   

Child:  
Date: 
 

Parent:   
Date: 
 

RISK ASSESSMENT – BEHAVIOURS: 
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             LSPPS ABC LOG                                                             Appendix E: 
             (Individual record to be completed by all staff who were involved) 
 

Pupil Name:  Day:  Date:  

Observed by (staff name):   

    

Location:  

  

Time:  

Antecedents  
1. Where the child, and exactly what were they 

doing at the time?   

2. Was anyone else around, or had anyone just 

left?   

3. Had a request been made of the child?   
4. Had the child asked for, or did they want 

something to eat or drink?   

5. Had the child asked for, or did they want a 
specific object or activity?   

6. Had an activity just ended, or been 

cancelled?   

7. Where you and what were you doing?   
8. How did the child’s mood appear, e.g. 

happy, sad, angry, withdrawn or distressed?   
9. Did the child seem to be communicating 

anything through their behaviour, e.g. I 
don’t want...;I want...?   

   

Behaviour  
Provide a step-by-step description of exactly 
what the child did, e.g. he ran out of the living 
room, stood in the kitchen doorway and 
punched his head with his right hand for 
approximately 1 minute.     

Please tick as appropriate   

 Escape / avoidance 

 Gaining attention 

 Expression of anger 

 Frustration 

 Vengeance 

 Seeking of power/control 

 Intimidation 

 Sensory stimulation 

 Relief of fear / anxiety 

 Other 

   

Consequence  
1. Exactly how did you respond to the 

behaviour? Give a step by-step description.   
2. How did the child respond to your reaction 

to the behaviour?   

3. Was there anyone else around who 
responded to, or showed a reaction to the 
behaviour?   

4. Did the child’s behaviour result in them 
gaining anything they did not have before 
the behaviour was exhibited, e.g. attention 
from somebody (positive or negative); an 
object, food or drink; or escape from an 
activity or situation?   

5. What was the overall outcome from the 

behaviour?   

   

PLEASE PASS TO PASTORAL IMMEDIATELY FOR ACTIONING 
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       LEIGH ST PETER’S CE PRIMARY SCHOOL 

             Together with God we challenge minds, recognise talents and build dreams 
 

HIGH NEEDS BEHAVIOUR LOG:        DATE: 
 

Pupil Name:  Year Group:  

SEND CODE:  SEND NEED  

 

INCIDENT TYPE: Verbal abuse  

 Physical abuse towards staff  

 Physical abuse towards other children  

 Throwing equipment  / furniture  

 Persistent disruptive behaviour  

 

OUTCOME OF INCIDENT: 
 
 
 
 
 
 
 
 
 
 

 
INFORMATION RECORDED ON: 

CPOMS DATE LA INCIDENT FORM DATE 

    

 

 

Signed ……………………………………………   
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Appendix F: 
 
GOVERNORS’ STATEMENT OF BEHAVIOUR PRINCIPLES: 
This Statement has been drawn up in accordance with the Education and Inspections Act 2006, 
and DfE guidance (The school behaviour policy: the role of the governing body). The purpose of 
this statement is to provide guidance for the Headteacher in drawing up the Behaviour and 
Discipline Policy at Leigh St Peter’s CE School so that it reflects the shared aspirations and beliefs 
of governors, staff and parents for the children in the school, as well as taking full account of law 
and guidance on behaviour matters. It is intended to help all school staff to be aware of and 
understand the extent of the effects of their relationships and behaviours on the behaviour of the 
children and the strategies we use in school. Staff should be confident that they have the 
Governor’s support when following this guidance.  
 
This is a statement of principles, not practice: it is the responsibility of the Headteacher to draw up 
the Behaviour and Discipline Policy at St Peter’s School, though she must take account of these 
principles when formulating this. The Headteacher is also asked to take account of the guidance in 
DfE publication Behaviour and Discipline in Schools: a guide for Headteachers and school staff 
(January 2016). The Behaviour and Discipline Policy must be publicised, in writing, to staff, 
parents/carers and children each year. It must also appear on the school’s website.  
 

• Every child has the right to learn but no child has the right to disrupt the learning of others 

• Everyone has a right to be listened to, to be valued, to feel and be safe. Everyone must be 
protected from disruption or abuse 

• St Peter’s school is an inclusive school; all members of the school community should be free 
from discrimination, harassment, victimisation and any other conduct that is prohibited by 
or under the Equality Act 2010 

• It is expected that all adults – staff, volunteers and governors – will set excellent examples 
to the children at all times  

• We seek to give every child a sense of personal responsibility for his/her own actions 
• The following school’s Positive Relationship Policy will ensure that there are measures to 

encourage good behaviour, self-discipline and respect, and prevent all forms of bullying 
amongst pupils; it also provides guidance on use of reasonable force  

• Where there are significant concerns over a pupil’s behaviour, the school will work with 
parents to strive for common strategies between home and school  

• The school will seek advice and support from appropriate outside agencies where concerns 
arise over a child’s behaviour  

• The school’s Behaviour and Discipline Policy will clearly reflect the school’s approach to 
exclusions  

• The school’s Positive Relationship Policy will set out the disciplinary action that will be taken 
against pupils who are found to have made malicious accusations against school staff  

• The school will fulfil its’ legal duties under the Equality Act 2010 in respect of safeguarding, 
children with special educational needs and all vulnerable children  

• The school will keep abreast of current issues and initiatives with regard to Health and 
Safety at Work Act 1974 and related regulations 
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APPENDIX G 

       LEIGH ST PETER’S CE PRIMARY SCHOOL 

             Together with God we challenge minds, recognise talents and build dreams 

 

Child Friendly Behaviour Policy 
Date of Policy:                        Spring   2020 

Review Date:               Autumn 2022 

Member of Staff Responsible:   Pastoral Manager 
 

CHILDREN’S VOICE – JANUARY 2020: 

What should our school be like? 
• Children report that they want our school to be a 

fun place to learn. 
• They think that respect is important and 

everyone should be understanding of each other, 
always being polite and kind  

• Children think school should be a safe place with 
no bullying 

• School should be inclusive and everyone should 
be treated fairly  

• Grown-ups should be respectful to children and 
give good advice and support  

Why do we need this policy and why is it 
important to us? 
• It reminds everyone to follow the same rules so 

everything is consistent 
• If people don’t follow rules lessons are 

interrupted and we cannot learn 
• Rules keep us safe and allow us to learn 

• Policies remind us about what is expected from 
everyone  

• High expectations teach us how to become 
successful adults 

• This policy shows pupils have a voice                                                   

  

 
Wear correct and smart 
uniform 
Attend school every day on 
time 
Have the correct equipment 
Show you want to do your best 
Be ready to listen and learn 

If you are making good choices, you may 
receive: 
• A well done from an adult 
• Dojo’s and dojo awards 
• Achievement certificates 
• Reading rewards 
• Stickers 
• Postcards of praise to your grown ups 
• A letter or phone call home for above and 

beyond behaviour and attitude 
• Hot chocolate Friday #HFC 
• Positive time with school leaders 

 
Follow instructions 
Listen carefully 
Speak politely 
Use good manners 
Keep the school tidy 
Treat school equipment 
properly 

 

If you are not making good choices:  
• You may have to complete unfinished work 

during playtime 
• You may be moved to another seat in class 
• You may spend time in another class 
• You may have to spend time in Time-in 
• You may be asked to hold a grown-ups hand 

over playtime 
• You may be asked to spend time in the cool 

down room 
• You may be sent to a senior 
• You may have to speak to the Headteacher 
We may contact your parents and ask them to 
come into school 

 
Walk on the left hand side on 
the corridor 
Promote equality and fairness 
Be a positive role 
model 
Keep your hands 
and feet to yourself 
Think before you go online 
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APPENDIX H 

“Be strong and courageous. Do not be frightened, and do not be dismayed, for the LORD your 
God is with you wherever you go.” Joshua 1:9 
 

The following are amendments to the school Positive Relationship policy during the COVID-19 
pandemic. It will be reviewed regularly.  

1. All families must follow the agreed route for arrival and departure: as on the latest newsletter 

2. Follow instructions on hygiene: all visitors to school must wash their hands or sanitise them on 
entry.  Regular handwashing should be carried out through the day. 

3. Children coming into school must wear fresh clean clothes daily – PE kits are worn on PE day. 

4. Follow instructions in spaces where you are allowed.   
- No children are allowed on the corridor without an adult.  
- Children in different bubbles aren’t allowed to mix and must maintain social distancing 

between bubbles and where possible in their bubble. 
- Year 6 children must use the corridor near the office to get to the hall. 
- When queuing to come into school or around school make sure you are socially distancing. 

5. If a child sneezes or coughs they will use the sniffle station – where there are tissues and a 
disposal bins (‘catch it, bin it, kill it’) they are asked to avoid touching mouths, noses and eyes 
with hands. 

6. If a child is feeling unwell before school they must not come in.  If the child is in school and are 
feeling unwell they must make sure they tell an adult especially if they are experiencing 
symptoms of coronavirus (COVID-19).  

7. Children are asked to only use the resources that the teacher has given them to use.  All children 
must bring their own drinking bottles into school.  Resources are not to be shared at this time.  

8. Everyone in school must make sure they are keeping other people safe by following the school 
rules of READY, RESPECTFUL, SAFE this includes making sure nobody coughs or spits at or 
towards any other person. 

9. When children are doing their learning at home, they must make sure they are following the 
teacher’s instructions.  If any children are struggling they should ask a grown up to dojo message 
your teacher for help.   

10.Children will still get rewards for the work they have completed or good messages from your  
      grown-ups. 
11.Risk assessments will be in place for children with EHCP’s or those with challenging behaviour.  
 
 
 
  


